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Appendix: Screening material

Introduction

This section includes:
■ an introduction to the screening procedures;
■ the writing, reading, speaking and listening, and spelling screens that 

will be used to support the selection of children for the Year 3 Literacy 
Support intervention programme.

Selecting children for the Year 3 Literacy 
Support programme

The programme is designed for children who, with limited additional 
support, can make accelerated progress and catch up with age-
appropriate objectives. During the programme, the children will revisit 
objectives from Year 2 and Year 3. The materials are designed to support 
the children who will most benefi t from this support. They are not designed 
to meet the needs of children working signifi cantly below age-related 
objectives. The screening pack will help schools to identify the children who 
will benefi t from this additional opportunity.

The screening materials

The screening materials are for class teachers and teaching assistants 
to use, working in partnership, to identify the group to be targeted for 
Year 3 Literacy Support. They are to be completed during time allocated 
for discrete teaching of literacy The criteria for screening are based on 
key literacy objectives from the Primary Framework.

Identifying the children for screening

Identifying the children for support needs to be done against age-related 
expectations. Children making expected levels of progress at the end of 
Key Stage 1 will be working on the appropriate objectives.



Primary National Strategy  © Crown Copyright 2007
Year 3 Literacy Support: Materials for teachers working in partnership with teaching assistants Ref: 00042-2007FLR-EN

334

Core learning in literacy: Year 2

Most children learn to:

1. Speaking
■ Speak with clarity and use appropriate intonation when reading and 

reciting texts
■ Tell real and imagined stories using the conventions of familiar story 

language
■ Explain ideas and processes using imaginative and adventurous 

 vocabulary and non-verbal gestures to support communication

2. Listening and responding
■ Listen to others in class, ask relevant questions and follow instructions
■ Listen to a talk by an adult, remember some specifi c points and identify 

what they have learned
■ Respond to presentations by describing characters, repeating some 

highlights and commenting constructively

3. Group discussion and interaction
■ Ensure that everyone contributes, allocate tasks, and consider 

alternatives and reach agreement
■ Work effectively in groups by ensuring that each group member takes 

a turn challenging, supporting and moving on
■ Listen to each other’s views and preferences, agree the next steps 

to take and identify contributions by each group member

4. Drama
■ Adopt appropriate roles in small or large groups and consider 

alternative courses of action
■ Present part of traditional stories, their own stories or work drawn from 

different parts of the curriculum for members of their own class
■ Consider how mood and atmosphere are created in live or recorded 

performance

5. Word recognition: decoding (reading) and encoding (spelling)
■ Read longer and less familiar texts independently and with increasing 

fl uency
■ Spell with increasing accuracy and confi dence, drawing on word 

 recognition and knowledge of word structure, and spelling patterns
■ Know how to tackle unfamiliar words that are not completely 

 decodable
■ Read and spell less common alternative graphemes including trigraphs
■ Read high and medium frequency words independently and 

 automatically

6. Word structure and spelling
■ Spell with increasing accuracy and confi dence, drawing on word 

recognition and knowledge of word structure, and spelling patterns 
including common infl ections and use of double letters

■ Read and spell less common alternative graphemes including trigraphs
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7. Understanding and interpreting texts
■ Draw together ideas and information from across a whole text, using 

simple signposts in the text
■ Give some reasons why things happen or why characters change
■ Explain organisational features of texts, including alphabetical order, 

layout, diagrams, captions, hyperlinks and bullet points
■ Use syntax and context to build their store of vocabulary when reading 

for meaning
■ Explore how particular words are used, including words and 

expressions with similar meanings

8. Engaging with and responding to texts
• Read whole books on their own, choosing and justifying selections
• Engage with books through exploring and enacting interpretations
• Explain their reactions to texts, commenting on important aspects

9. Creating and shaping texts
■ Draw on knowledge and experience of texts in deciding and planning 

what and how to write
■ Sustain form in narrative, including person and time
■ Maintain consistency in non-narrative, including purpose and tense
■ Make adventurous word choices, appropriate to the style and purpose 

of the text
■ Select from different presentational features to suit particular writing 

purposes on paper and on screen

10. Text structure and organisation
■ Use planning to establish clear sections for writing
■ Use appropriate language to make sections hang together

11. Sentence structure and punctuation
■ Write simple and compound sentences and begin to use subordination 

in relation to time and reason
■ Compose sentences using tense consistently (present and past)
■ Use question marks, and use commas to separate items in a list

12. Presentation
■ Write legibly, using upper and lower case letters appropriately within 

words, and observing correct spacing within and between words
■ Form and use the four basic handwriting joins
■ Wordprocess short narrative and non-narrative texts
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Speaking and listening

Progression in speaking

Children at the end of Year 2 should be able to speak clearly and 
expressively in supportive contexts where the topic is familiar or there is 
a pattern to follow in stories they have heard or read. When recounting 
events or actions, children’s talk should be reasonably ordered and well 
paced. Their talk should be engaging to listeners through the use of 
emphasis and varied intonation, and they should also be able to use 
gestures and visual aids to highlight meanings.

Progression in listening

Children at the end of Year 2 should be able to listen actively in a context 
where there are practical consequences to following what the speakers 
say.

They should have explicit understanding of some of the ways in which 
listening may be demonstrated, such as the need to look at the person 
speaking and ask them to repeat anything not understood. The children 
should also be able to clarify and retain what they have heard, not only 
by trying to act on instructions but also by rephrasing in collaboration 
with others and then asking the experts for more specifi c information.

Progression in group discussion and interaction

Children at the end of Year 2 should be able to participate in group work 
of different kinds, understanding how to use talk purposefully in pairs 
and small groups, and to contribute ideas in plenary and whole-class 
discussions.

When working in groups, they should be able to make and share 
predictions, take turns and note results that feed into an account of what 
they have done. Year 2 children should also have some understanding 
of how to comment on the effectiveness of group discussions, taking 
account of the topics talked about and how some particular uses of 
language help to communicate ideas.

Progression in drama

Children at the end of Year 2 should be able to develop work in role where 
contexts are provided, either through discussion or from shared reading.

The children should be able to create characters imaginatively, making 
effective use of space and gestures, and talk about different characters’ 
actions and feelings. In responding to performances the children are able 
to say what they enjoyed or liked about what they have seen and heard.

For further details see: Speaking Listening, Learning: working with children 
in Key Stages 1 and 2, DfES 2003 (DfES 0626-2003G, 0627-2003G)
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Planning for and delivery of 
the screening process

Children who are identifi ed through ongoing observation and assessment 
as not operating at the age-appropriate objectives should be priorities for 
screening. The screening process can be implemented in whole-class 
teaching sessions and in groups as part of time allocated for the discrete 
teaching of literacy.

The group is tracked through shared whole-class work, and closely 
observed during guided work. Their independent work is evaluated during 
the plenary session. Five is a reasonable number of children to screen at 
one time.

Separate screening materials are provided for writing, spelling, reading, and 
speaking and listening. For each of these areas, the screening materials 
include:
■ administration – giving guidance on carrying out the screening;
■ the screen – identifying key aspects of progress to assess against;
■ group recording sheets – to use when observing the children;
■ supporting materials – including some suggestions for possible 

activities for screening, and a more detailed checklist of what children 
in Year 3 term 1 should be achieving.

 Allocating time for screening 

It is expected that teachers will include screening as part of the time 
allocated for the discrete teaching of literacy. The assessment materials 
are designed to support this. Screening could be completed in one week.  
Discrete literacy teaching time will include many opportunities to assess 
the target group. Contexts for the screening will be provided as follows:
■ for the speaking and listening screen: shared and guided reading;
■ for the spelling screen: word level work;
■ for the reading screen: guided reading;
■ for the writing screen: guided writing.

The observations completed during whole-class teaching are supported 
by the teaching assistant. The class teacher is expected to complete 
the guided reading and writing checklists. The teaching assistant can 
administer the spelling screen during guided word level work, and 
supports teachers in the assessment of the spelling. It is important to use 
prior observations and ongoing assessments to support the screening 
process.

Children with SEN

The intervention is designed to support children so they can make 
accelerated progress and catch up with the appropriate Primary 
Framework objectives. The inclusion of children with specifi c learning 
needs, identifi ed through a statement, requires careful consideration. The 
professional judgement of teachers, SENCOs and LA support services 
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should be used to consider how appropriate the materials are to the needs 
and learning targets of these children. It may be appropriate at the outset 
to include all children with special learning needs and review each child’s 
progress after two weeks. Where teaching assistants or support teachers 
for SEN are available, their involvement in the Year 3 Literacy Support 
programme may prove benefi cial.

Provision beyond the intervention programme will focus on individual 
needs identifi ed through the individual education plan (IEP).

For further information, see section ‘Selecting the Year 3 Literacy Support 
group: Frequently asked questions’.

Children learning EAL

It is important to distinguish between literacy diffi culties and lack of 
profi ciency in English.

Where an assessment of a child’s English suggests that he or she 
may have an underlying diffi culty with language, it is vital to cross-
check with specialist bilingual teachers and teachers for children with 
special needs.

(A Language in Common: Assessing English as an Additional 
 Language, QCA, 2000)

Year 3 Literacy Support is likely to benefi t many children learning EAL. The 
professional judgement of teachers and LA Ethnic Minority Achievement 
services should be used to consider how appropriate the materials are to 
the learning needs of particular children and whether any modifi cation is 
required. Where bilingual or support staff are available, their involvement in 
Year 3 Literacy Support is likely to prove benefi cial.

The screening pack and other school assessments

Screening provides additional information to complement the teacher’s 
assessment profi le. It is important to use information from a wide range of 
sources and over a broad span of time to support your judgements.

The Quest group

The screening process and your assessments should enable you to 
identify a group of up to six children in one class who will benefi t from the 
Year 3 Literacy Support programme. It is expected that these children 
will have achieved below level 2B at the end of Key Stage 1. The Year 
3 Literacy Support programme has a strong focus on writing, and the 
materials have been designed to involve children in their own learning and 
provide motivation for the group.




