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Grammar tO WRITING

0 equip our pupils to write for different
Taudiences and purposes, we must cover a wide

range of skills and knowledge. Our teaching must
help them to:

= read with a writer’s eye, noticing the effects a writer
creates and asking how he or she did it

= master handwriting and spelling — until these lower
order skills are automatic, pupils are too
preoccupied with them to concentrate on
composition

= know what they want to say — pupils need reasons to
write, and suitable content to write about

= internalise the different stages of the writing
process: planning, drafting and revising their work

= write with a reader’s eye, constantly rereading work

to check that it makes sense and that the message WORD MODIFICATION:
is effectively conveyed selecting and varying words to enhance writing for
= know how different sorts of texts are structured, so different text types
that ultimately they can create their own structures
appropriate to audience and purpose SENTENCE CONSTRUCTION:
» have a feeling for grammar, varying and controlling constructing and varying sentences according to text
sentence structure with ease, in order to create type, and punctuating them to make meaning clear

different language effects.

TEXT COHESION:

using connectives and other cohesive devices to
provide a logical flow to writing.

This flier is concerned with this final point. It looks at
ways of using grammatical knowledge from Fliers 1
and 2 to improve children’s writing:

FIVE WAYS TO MAKE A SENTENCE MORE INTERESTING

You could insert adjectives to
describe the nouns, or adverbs to
tell more about the verb.

The fat hairy man went The tramp shuffled down Piccadilly.
slowly down the long road.
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The man went down the road.

While the house was burning, the man
went down the road to the phone box.

You could use a more
precise common noun, or a
proper noun. And you could
choose a ‘powerful verb’.

You could add a clause or
a phrase to provide more
background information.

Down the road went the man.

Varying word order (eg
moving an adverbial) can
create a literary effect.

For starkness, you could reduce
the sentence to its bare essentials (and
perhaps change a noun to a pronoun).

He went.

This flier summarises suggested teaching techniques in Sessions 1 and 2 of the National Literacy
Strategy course Grammar for writing. There are further ideas on the accompanying video.
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SOME SUITABLE CASES F

in fiction...

It may be better (and more economical) to
strengthen the verb, eg whispered.

The hot
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Avoid tautology (flames are always hot).

A encrmeuws sharll
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Repetition of the same word can sometimes be
effective, but usually children do it because they
haven’t thought of a different word.

When children are learning to
inappropriately or inelegantly.
pitfalls by:
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Mr Blobby squeezed into a
Skoda.

Precise nouns and powerful
verbs create stronger pictures
for the reader.

“The. tired,

These adjectives all mean the
same, and so does the verb
dozed.

e pointing out examples of ap
shared reading

e demonstrating how to expre
shared writing.

In this way, we can prevent So
inappropriately when they con

IN SHARED WRITING, draw i

using precise nouns and pe
using adjectives and adver
avoiding telling the reader

using repetition for effect

She

balancing ‘telling’ (eg She
(eg Her lip trembled)
selecting and limiting word
and audience

selecting stylistic devices s
onomatopoeia, simile, met:

It’s often better to imply
feelings by indicating an action
or reaction, eg Her lip
trembled or ‘Keep away,” she
stammered.

Sentence openings

Show how to bring different adverbials to the fore.

John hurried down the street carefully
with a box of eggs in his hands.

With a box of eggs in his hands, John
carefully hurried down the street.

Down the street John hurried, carefully,
with a box of eggs in his hands.

Carefully, with a box of eggs in his
hands, John hurried down the street.

VARYING SENTEN(

Sentence types

Show how to use questions to draw the reader in.

Have you ever flown a kite?
Why be the only teacher without a laptop?
What had Darren heard?

Demonstrate that imperatives can add impact.
Buy now!

Take care!l The wiring is dangerous.

‘Stop!’ they yelled.
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OR WORD MODIFICATION

and non-fiction...

write they often use words
We can help them avoid such

propriate word modification in

erﬁ

Instructions should contain
necessary adjectives and adverbs
only. The value-laden adjective
beautiful is not characteristic of
an instructional text.

ss ideas successfully in

me children using words
1¢ to write themselves.

In persuasive writing,

ttention to the importance of: superlatives may be needed.

owerful verbs
bs in moderation
he obvious
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Precision is essential in report
writing. It requires accurate
descriptive detail and no
spoken language patterns like
sort of.

as frightened) with showing

for the intended purpose

uch as alliteration,
aphor.
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Avoid the overuse of explanation devices: it
should be the reason or because (and not the
reason why...).

Henrg VI had tioo
Wwes Lilled. .

In recount, report and explanatory writing, the
‘powerful’ verb is the conventionally accepted one.
Steer children towards accepted or technical
vocabulary (eg executed).

M’bﬂkﬁ Ltk preces of
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An incorrect noun (‘pieces of water’) contributes
Lo an imprecise phrase. Scientific writing employs
technical terminology — molecules.

. CONSTRUCGTION

Sentence voice

Show how you can use the passive voice to hide the
source of the action.

The gun had been removed from the cabinet.

Demonstrate how the passive voice contributes to an
impersonal writing style.

The substance was extracted from the pipes.

Sentence length

Show how short sentences give emphasis and clarity,
and can be used for dramatic impact.

Flants need water.

She stopped.

Demonstrate how longer sentences contain
information economically and can move narrative
action along. Illustrate how complex sentences can
make inter-relationships between ideas more explicit,
and can increase the formality of a piece of writing.
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HOLDING TEXT TOGETHER

Written language must be coherent. There is a wide range of cohesive devices which help writers express ideas
coherently and logically in both chronological and non-chronological texts.

- M\)l/r Veturs was hes
ohesion can be lost if tenses a
fluctuate. While experienced W e correr %A His WW

writers sometimes change tense
for effect, this example probably
happened by accident.

Instructions should be in the imperative
(implied second person: [You] mix...).
These instructions slip into a first person
past tense recount.

Lack of connectives leads to loss of
cohesion and also to repetitive, staccato
sentence construction.

W%decvekdmméw S\'\OPS.
The police  amegted  the Yramp.

He protesied hvs  lonctence . Euvidence

Came to Lokt Sucpesting hus ouith.

In non-fiction, certain types of connectives are
characteristic of different text types, for instance:

IN SHARED WRITING, draw attention to the
importance of:

= recount, instruction and explanation texts tend to be
rich in sequential time connectives

= report, explanation, persuasion and discussion texts
usually contain causal connectives.

= linking sentences with appropriate connectives
= judicious and consistent use of pronouns
= maintaining consistency of tense.

A TEACHING SEQUENCE FOR WRITING

1 Shared reading
Reading and discussing examples of the text type.

2 Sentence level work — defining principles
Helping children understand the principles behind
the sentence level objective.

3 Shared wriling
= Demonstration
Teacher models the process of wriling.
= Scribing
Teacher and children collaborate to compose.
= Supported composition
Children compose, write and show to teacher.

4 Independent and guided writing
Children write — independently or in a guided group
— focusing on using sentence level features
effectively within their composition.

5 Review
How well have the objectives been achieved and
how might the writing be improved?
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