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Disclaimer

The Department for Education and Skills wishes
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The websites referred to in these materials
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see if they have changed and substitute other
references where appropriate.
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Links between emotional health and well-being and
learning

There is no separation of mind and emotions; emotions,
thinking, and learning are all linked. 

(Jensen, 1998)

All learning has an emotional base. 
(Plato)

Research and good practice in schools demonstrate that when staff and pupils feel
good about themselves, they perform better. Personal feelings affect behaviour,
motivation, relationships, health and social development. For staff, a positive sense
of well-being can result in higher levels of tolerance, enthusiasm, energy and
interest and lower levels of absence or stress. The same is true for pupils, leading
to better learning outcomes, improved attendance and more positive behaviour. A
pupil is unlikely to be able to learn effectively if their basic needs for safety,
belonging and self-esteem are not met. Equally, if unaddressed, the persistent
nature of consistently poor behaviour can have a negative effect on the morale of
both staff and pupils.

In Frames of Mind (1983), Howard Gardner described the importance of
recognising ‘multiple intelligences’, advocating that the emphasis on verbal or
logical intelligence is too great in western culture and that intra-personal skills
support learning equally well. Building on his work, many schools have developed
practice to support pupil learning styles and recognise the many diverse
approaches that may suit both learners and teachers. In Emotional Intelligence
(1995), Daniel Goleman reinforced the suggestion that emotional intelligence is as
important educationally as rational or intellectual intelligence and indeed cognitive
ability. It is crucial for effective learners to develop strengths and abilities in self-
awareness, emotional control, self-motivation, empathy and handling relationships. 

People who cannot marshal some control over their emotional
life fight inner battles that sabotage their ability for focused
work and clear thought. 

(Goleman, 1995)

Social, emotional and behavioural skills (a recent term used to describe a range of
skills that contribute to effective learning) are evident in abilities to recognise the
feelings of self and others as they occur, manage emotional reactions, demonstrate
resilience when situations are difficult, follow goals optimistically and build positive
relationships. Many would agree that the importance of creating a positive learning
experience for all members of the school’s community, recognising its cultural and
racial diversity, is fundamental to school improvement and to achieving an effective
school that encourages all to do their best and perform well. All have a role to play
in contributing to the development of social, emotional and behavioural skills. 

Introduction 



Examining and supporting the social and emotional learning of pupils is an
important step in achieving positive behaviour and regular attendance. 

A social, emotional and behavioural skills programme will aim to develop:

● a strong and resilient self-concept;

● the ability to build and sustain relationships;

● the ability to communicate appropriately in different situations, contexts or
times;

● the ability to empathise;

● behaviours for learning.

Achieving strong, affirmative and empowering relationships not only reflects the
inclusive ethos of a school but also shapes it. Many successful senior leadership
teams demonstrate the ability to model and exemplify this process throughout the
school so that all staff feel valued and are treated with respect and consideration;
this process is also, of course, likely to encourage positive pupil behaviour and
attitudes to school. 

An emotionally healthy school is characterised by an ethos where all staff are self-
aware and feel that the senior leadership team is interested in them and familiar
with the areas in which they are doing well and how they can improve. Staff report
that personal attention from a headteacher who finds time to actively listen can be
enormously motivating, sending the message that an individual matters to the
quality of life and achievements in the school.

There are many ways that senior leadership teams can nurture these feelings of
engagement, for example, by: 

● recognising and celebrating achievements;

● talking to staff about how they feel;

● offering appropriate levels of support, including peer support;

● ensuring continuing professional development opportunities are available;

● promoting work–life balance; 

● providing opportunities for staff to express opinions and concerns;

● involving colleagues in decision-making and demonstrating what has happened
as a result of involvement;

● establishing effective systems of communication, lines of accountability and
clear expectations of roles and responsibilities.

Many schools are aware of the benefits of an ethos based on agreed core values,
principles and practices such as consensual decision-making, pupil participation,
positive relationships, recognition of the value of cultural and racial diversity and
celebration of achievements. When such an ethos is closely aligned to teaching
and learning, it will, understandably, have an important role in leading to improved
levels of performance across the whole-school community.

Typically, an emotionally healthy school is a school where:

● positive core values have become embedded;
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● self-esteem has been enhanced;

● relationships are likely to be characterised by trust and respect;

● staff and pupil needs are addressed in an affirmative and supportive way;

● staff and pupils are physiologically satisfied and feel secure;

● everyone has a sense of belonging and people work in partnership;

● everyone has opportunities to grow in confidence and independence. 

HMCI report (2002)

Core day 1, section 1, recognises the opportunity to strengthen school ethos
through whole-school policy development. Involvement of the school community in
ensuring that the school’s values, principles and beliefs are reflected in policy is a
good indicator of an emotionally healthy school. For example, each aspect of the
behaviour and attendance policy can reflect the school’s ethos, matching the
collective values, principles and beliefs of the school as a whole. A positive ethos
can therefore, through policy, promote positive behaviour and regular attendance.

The diagram below recognises that policy operates within a specific school climate,
which affects the realisation of high expectations of positive behaviour, attendance
and attainment. The three columns represent the different aspects of whole-school
climate – learning, social and physical.
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Collectively these climates affect and are determined by one overarching element –
the emotions and feelings of the school, made up of individual members and a
community. This element determines the motivational energy of a school and thus
its potential for self-actualisation. The positive realisation of the three climates is
therefore crucial in providing the optimum conditions for an emotionally healthy
school founded on a shared ethos. A supportive school climate and ethos builds
the confidence to learn.

… warm, caring and supportive relationships are a crucial
factor in producing not only high levels of performance, for
example, but greater enjoyment of school, more motivation,
better learning, higher attainments, greater attendance levels.

(Weare and Gray, 2002)

Effective teachers are aware of the impact of emotions and the school climate on
the process of learning and teaching as well as their impact on behaviour and
attendance. All learning involves an element of risk taking, and where pupils do not
feel emotionally secure, valued and supported, they will be less confident to take
risks and learning will be impeded. Other barriers to learning can, of course, exist
due to external causal factors. An emotionally healthy school, however, is likely to
ensure that all pupil needs are recognised and understood, taking into account the
diversity of circumstances and contexts that pupils and their parents/carers find
themselves in, and that appropriate action is taken and support provided. 
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These materials are the fourth set of core day resources produced to support the
behaviour and attendance strand. They build on previous core training, in exploring
ways to further develop staff skills and sustain school improvement. They expand
the principles already exemplified in policy guidance and support development,
following an analysis of school outcomes from the recently introduced behaviour
and attendance audit. The format is the same as core day 3.

This pack comprises:

● guidance for senior leaders;

● self-study materials that build on the healthy schools framework, as outlined in
the document Promoting emotional health and well-being through the national
healthy school standard (NHSS, 2004);

● Promoting emotional health and well-being through the national healthy school
standard (NHSS, 2004).

The NHSS document aims to help schools become more emotionally healthy as a
whole-school community. The document is for those working in or with schools to
promote emotional health and well-being. Chapters 1 and 2 provide an overview of
the subject, with a particular emphasis on teaching and learning, behaviour and
attendance, and staff recruitment and retention, based on the benefits identified by
research. Chapter 3 has a more practical focus on how schools can and indeed are
addressing emotional health and well-being through a whole-school approach. 

The activities in the self-study materials included in this pack follow a process that
will help schools develop their knowledge, understanding and application of an
emotionally healthy school, building on existing good practice.

Not all sections or activities in the self-study materials may be relevant. It is
essential that each school decides on an appropriate starting point based on
previous work and prior knowledge and experience of emotional health and well-
being. (Appendix 1 The emotionally healthy school, may help you in this process.)
Schools may wish to consider the process as a cyclical one, since it may be
necessary to refocus activity at different stages of development to respond to
changing needs. The materials are not suitable for use in large training sessions
with staff, although selected activities can be adapted and combined with others
for use with larger audiences, for example, when launching an emotional health and
well-being programme and seeking to gain whole-school engagement. Most
activities, though, will be best used in small self-study staff groups.

The resource sheets in appendix 1 of the self-study materials are clearly separated
so that they can be photocopied and recombined by senior leadership teams and
others such as behaviour and attendance leaders, trainers or coaches.

Appendix 2 of the self-study materials contains the activity and next steps response
sheets, initially used to support core day 3, to help record the training routine that
your school has adopted. 

These response sheets can be used to:
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● act as a record of continuing professional development to supplement the
school’s overall portfolio;

● support members of staff involved in preparing for headship programmes;

● assist individuals and groups who join in the activities at different points to be
able to place their contribution within the context of progress so far;

● assist behaviour and attendance consultants or other LEA staff who join in the
activities at different points to offer their support within the context of progress
so far;

● provide evidence for the school’s self-evaluation processes.

In addition, the self-study materials offer the opportunity to become familiar with
relevant toolkit units, in particular, Leadership and management, Dealing with
consistently poor behaviour and Curriculum. Other good sources of support are
also cross-referenced throughout the materials and ways to implement them
effectively are suggested.

The text has a logical sequence and lends itself to easy conversion into slides to
support PowerPoint presentations which, again, can be reordered by schools,
according to needs and priorities. All information is contained within the text or the
appendices and further references can be found on the Key Stage 3 Strategy
website (www.standards.dfes.gov.uk/keystage3).

Through building on the healthy schools framework, the materials not only provide
an introduction to emotional health and well-being, but also:

● builds on sessions 1 and 2 of core day 1 by exploring further ways in which the
positive values, principles and beliefs of a successful school can enhance pupil
learning;

● reinforces the key objectives of the behaviour and attendance strand by
exploring further practical skills that can be developed by staff to support
effective teaching and learning; 

● extends sessions 2 and 3 of core day 2 by offering a more structured and
detailed approach to relationships, praise, a positive school climate and staff
skills;

● amplifies session 1 of core day 2 by demonstrating the ways in which effective
schools already recognise the benefits of social, emotional and behavioural
skills. These schools work towards a solution-focused approach for the whole-
school community rather than becoming entrenched in negative behaviours
and responses only to challenging situations, including bullying;

● strengthens the impact of core day 3 by examining the way in which social,
emotional and behavioural skills can be monitored;

● strengthens the planning and implementation of post-audit actions by
introducing extracts from the toolkit units on Leadership and management,
Dealing with consistently poor behaviour and Curriculum that relate to
emotional health and well-being.
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The materials indicate and reaffirm for senior leadership teams some of the key
components of an emotionally healthy school and how these link to a school’s
values, principles and practices. The NHSS document Promoting emotional health
and well-being through the national healthy school standard (2004) provides a
framework on which to build and these materials suggest training and activities
which can be developed either through guided self-study, coaching or whole-
school professional development to support the implementation of the framework.

Previous core day materials have provided strategies for staff to support the
development of positive behaviour and regular attendance and these can be
extended to encompass the development of social, emotional and behavioural skills
once a starting point has been identified. The materials also highlight the
importance of considering scenarios and of building on existing good practice in
the development process. Throughout the pack the extent to which schools can
revise and strengthen existing policies and practices rather than introducing new
programmes is considered and encouraged. The training and activities in the self-
study materials and the NHSS document will help schools to develop and improve
on what they are currently doing. 

The resources demonstrate that, within an emotionally healthy school, the following
features are visible:

● clearly defined structures that support emotional health and well-being;

● functioning, interactive systems to enhance this;

● a reflective approach incorporated into school self-evaluation.

A clear understanding of the values, principles and ethos of the school and how
these are expressed in both policy and practice is a good starting point. The
outcomes of in-depth audits where views have been sought from parents/carers,
pupils and support staff are particularly relevant, since all members of the school
community contribute to the development of social, emotional and behavioural
skills. It is important to recognise differences as well as similarities in terms of
needs, as well as views on what is working well and why, and areas for
improvement and development.

Evidence suggests that although a whole-school approach to emotional health and
well-being is essential, it is not vital for the whole school to adopt the approach at
the same time. In fact, it is unlikely that all members of the school community will
immediately feel confident or comfortable with all the principles underpinning the
materials. The development of the emotionally healthy school may rest with one or
two enthusiastic and committed individuals who promote change and gradually
engage in the process of introducing these principles to others. It will be for
individual schools to decide how they introduce the materials. The behaviour and
attendance consultant and/or local healthy schools programme coordinator can
inform this decision and work closely with senior leadership teams to establish a
strategic approach, as well as provide support for implementation. 
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The self-study materials concentrate on developing a supportive school context
that is an emotionally healthy school. This context enables staff to develop and use
skills and strategies confidently and effectively to respond to challenging situations
and, in particular, consistently poor behaviour in pupils. Senior leadership teams
can ensure that the benefits to teaching and learning, behaviour and attendance,
staff recruitment and retention, school improvement and raising attainment are well
understood by all. 

The focus of the materials consolidates and builds on previous learning through the
Key Stage 3 Strategy behaviour and attendance strand and, in particular takes
account of messages introduced through the audit process and toolkit units, as
well as core day training.

Links are made with the guidance in the Key Stage 3 Strategy Pedagogy and
practice: teaching and learning in secondary schools material throughout the text.
In addition, the National Healthy School Standard (NHSS) document, Promoting
emotional health and well-being (2004) is a key source, as well as other NHSS
documents – Promoting children and young people’s participation (2004) and Staff
health and well-being (2002). The material is available to order as full documents, if
required, (www.teachersupport.org.uk).

The broader policy context of this work is contained in appendix 2. This will assist
senior leadership teams and schools to see how the focus of the materials in this
pack is positioned alongside and, in fact, at the heart of programmes with
complementary priorities.
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Preparing the ground for a social, emotional and behavioural skills
programme in secondary schools

The links between emotional health and well-being and social, emotional
and behavioural skills 

Why are social, emotional and behavioural skills important?

Benefits of engagement to schools

What’s in it for the whole-school community?

What does an emotionally healthy school look like?

The school learning environments

Whose responsibility?

How can we get there?

Leading an emotionally healthy school

The role of the senior leadership team

The role of the behaviour and attendance leader

Dealing with consistently poor behaviour in an emotionally 
healthy school

Developing effective staff strategies and skills

School support systems

Solution-focused approach 

Focus of the self-study materials



These materials will draw upon previous behaviour and attendance training material
and notably the use of solution-focused approaches.

Several of the activities will indicate the need to use scaling. The scaling technique
is a solution-focused approach (see core day 2, section 1). This technique is used
to help groups and individuals reflect on their current position in relation to their
strengths, their future goals and steps needed to get there. Scaling encourages the
use of questioning to enable groups and individuals to elaborate on successful
strategies and consider how far they are already towards a desired solution. This
can be further developed as schools identify which next steps are needed and
what the situation will look like when those next steps are complete. Scaling
techniques can be used to reflect on what is working well and also to plan the next
small step towards the required goal. Therefore, it requires everyone to concentrate
on the solution rather than the problem.
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The introduction of a social, emotional and
behavioural skills programme for
secondary schools

From September 2005, a pilot programme will be operating in five LEAs and up to
50 secondary schools. 

This programme will include: 

● developing a whole-school approach through staff training materials; 

● exploring opportunities for the taught aspects of these skills through the
curriculum; 

● addressing the needs of pupils who require additional support through
suggested small-group interventions.

Materials are currently being developed to support the above aspects of the
programme. The programme will build on the learning from a primary pilot, which is
already in place, and on research findings and evidence from schools already
participating in emotional health and well-being programmes. The secondary pilot
will be supported locally by behaviour and attendance consultants and healthy
schools programme coordinators. The programme will be rolled out nationally,
following evaluation and further consultation, from September 2006.

The embedding of an emotionally healthy school is likely to help schools prepare
for successful participation in this new social, emotional and behavioural skills
programme for secondary schools.
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Appendix 1

The emotionally healthy school

Ongoing improvement and development

Enhancing

Current practice is reviewed in the light of targets set within the school improvement plan; the
promotion of emotional health and well-being is reinforced within the curriculum; a positive ethos is

embedded within the school and evidenced in teaching and learning styles, positive relationships and
pupil, parent/carer and community contributions to the life of the school; all staff and pupils are
provided with opportunities to reflect upon their learning, achievements and quality of support.

Establishing
The focus on emotional health and well-being is understood by the whole-school community, including
pupils, parents/carers, and implemented consistently across the whole school, including: procedures

for dealing with incidents of bullying; effective mechanisms for pupil participation; systems for staff and
pupil support services; and links with external agencies. These all reflect the needs of the whole-school
community; mechanisms for assessing and reporting achievements are established and opportunities

for celebrating success regularly taken.

Developing

Existing policies are reviewed in consultation with the whole-school community and a framework for
implementation is established to ensure a stronger focus throughout the school on emotional health

and well-being; appropriate targets are set within the school improvement plan; schools begin to
develop a positive culture and ethos to support implementation, improvements to the physical and

social environment, mechanisms for whole-school involvement, including pupil voice, provision for staff
continuing professional development.

Focusing

Schools are at an early stage of developing work on emotional health and 
well-being. Senior leaders in the school emphasise the importance of this work in relation to school

improvement (including teaching and learning, behaviour and attendance, staff recruitment and
retention); a vision is created and promoted across the whole school; the status of the work is raised
within the school, evidenced through commitment from the senior leadership team; current practice is

reviewed and priority areas for action are identified.
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