





@® Materials from the Secondary National Strategy provide important support for the
process of curriculum change.

The Secondary National Strategy has valuable material to support curriculum innovation, but schools can
still be bewildered by the range of resources available. The LA Senior Manager (SM) and consultants have
an important role in introducing relevant material, and the guiding group within the school needs to oversee
effective delivery in the classroom. It is not enough to put the material in schools and assume that this will
produce the desired effect. They need to be used as part of a structured CPD programme, with a clear
purpose and success criteria.

® Funding curriculum innovation.

As is usual with pilots, the schools involved receive extra resources, both in terms of funding to pay for
coordination and for attendance at network meetings, and enhanced support from the Secondary National
Strategy. Pilots are a form of research, and like any research there is some need for financial support.
However, schools should not feel that they would need a great deal of extra funding to embark on similar
innovations, particularly given the access to lessons learned from LAP and other similar initiatives. Support
is available from LA and National Strategy staff, and the materials used to support the work are freely
available. Networking activities have a cost, but the experience of the pilot is that the resultant benefits are
substantial. Several of the pilot associate schools, which receive only a minimum allowance for attendance
at network meetings, have managed to put parallel innovations in place with no resource problems.

Priorities at the start of Year 9

All the pilot schools have used the Progress tests for the Year 7 LAP pupils and the Optional tests for those
in Year 8. The purpose of the tests is not simply to be able to judge the success of the pilot, but also to
enable the schools to evaluate their performance, and to identify personalised strategies for the pupils.

The immediate priority for all the schools at the start of the year is an evaluation of the Progress and
Optional Tests. These are the sorts of questions which schools should be asking:

® What is the evaluation of our results?

Are the results those we expected? How accurate were our predictions?

Can we do a question-level analysis to identify specific areas of strength and weakness?

What are our successes and areas of concern? How do these compare with last year’s results?

What are we going to change as a response to this year’s results?

Was attendance for the tests what we expected? What impact could a similar attendance have on
our Key Stage 3 results?

® \What is our target for the LAP cohort: in terms of conversions from Level 3 to Level 5 for English and
for mathematics?

@® \What is our overall school target for Level 5+7

® \What is the school target for conversions overall from Level 3 to Level 5 in both mathematics and
English?

@® \What provision will the LAP cohort receive in Year 9 that is different from and, or, additional to any
intervention given to the last Year 9 cohort?

Schools will produce an action plan in the light of these evaluations, and will track the progress of each
of the original cohorts. What will be needed to complete their conversion to Level 5 by the end of the key
stage?
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Network meetings

The majority of the network meetings have provided time for the coordinators to learn from each other,

to step back from the day-to-day activities and engage in some quality strategic planning. We have
acknowledged the need to support the expanding school teams, as the pilot moves into Years 8 and 9.

In July 2006 teachers new to LAP were invited to attend the network meetings. They spent time discussing
approaches with each other, analysing barriers to learning and reviewing some of the National Strategies
material designed to support Level 3 learners. In December 2006 TAs benefited from specific CPD
regarding their contribution to the LAP. As well as using similar materials to the teachers new to LAP, a
significant amount of time was afforded to review the various challenge materials. The TAs were able to
share their good practice and consider how to make best use of these materials.

The following is not an exhaustive list, but it indicates the types of topics covered at these meetings, and
identifies the sorts of issues which any network of schools engaged in Key Stage 3 curriculum development
would need to address:

Leadership and management
Curriculum Year 8 Cohort
Curriculum Year 7 Cohort
Staffing

Transition

Teaching and learning

CPD - specific to LAP
Assessment and tracking
Transfer and transition
Networking

Use of whiteboards

Involvement of parents

Annexes

The Competency Curriculum

Within the terms of the pilot, schools were given the freedom to develop any curriculum model.
Consequently although the principles are common, the actual structures of the new curricula vary widely.
However, over a third of the schools have chosen some form of ‘competency’ curriculum. This choice has
been heavily influenced by the Royal Society for the encouragement of Arts, Manufacturers & Commerce
(RSA) Opening Minds programme — information can be found on the RSA website:
www.rsa.org.uk/newcurriculum

Opening Minds provides a structure for approaching curriculum planning through competencies rather than
subjects, and is usually taught in six cross-curricular modules. It had been successfully introduced in a few
schools before the pilot started, and several pilot schools have found it very successful. The initial stages
are time-consuming, as a group of teachers has to write the content, but the advantages of that process
have been mentioned already. The scheme, which is flexible, and does not normally incorporate all subjects,
supports the needs of Level 3 learners in a variety of ways. It provides links between subjects, it can be
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taught by a reduced number of teachers, and it follows more naturally from the curriculum which pupils
experienced in their primary schools. (There is gathering evidence, both within and outside the pilot, that the
scheme can potentially meet the identified needs of all learners.) Typically it will be taught for half the week,
with English, mathematics and a couple of other subjects remaining outside. There are particular issues of
assessment for schools adopting this scheme.

One of the pilot schools asked two trainee educational psychologists to research the effectiveness of its
competency curriculum. The school taught the curriculum to the whole of Year 7 for the first time last year.
Their findings point to some of the positive effects of this approach as well as some arising issues.

The research questions were as follows:

® Does the competency curriculum model facilitate the development of the pupils’ independent learning
skills?

@® How does the introduction of an unfamiliar curriculum model impact on teachers and pupils?

@® The trainees interviewed pupils and staff, and the latter group included teachers who did not teach
the ‘competency’ curriculum. The following is a shortened account of their main findings.

Teachers
® Most teachers felt there was a positive difference in the pupils’ approach to class work.

@® Pupils generally had a greater awareness of each other’s strengths and weaknesses and would
spontaneously take on mentoring roles.

® Pupils were developing a higher level of critical skills and were better able to appraise each other
critically.

@® The curriculum has both facilitated and eased the transition from primary to secondary school,
as their increased contact with teachers mirrored pupils’ previous experiences.

@ The curriculum afforded a greater opportunity for teachers to build good working relationships with
their pupils.

@® Teachers felt that they had a greater knowledge of the strengths and weaknesses of pupils, and it
was easier to motivate them.

Pupils
@® A major theme was that of positive relationships, both pupil-pupil and pupil-teacher.
® Pupils reported that they got to know each other and their teachers very quickly.

@® Pupils welcomed the style of teaching, and particularly the opportunities for group work and
collaboration.

® The pupils wanted the principles of the curriculum, and particularly the focus on group work and
independent learning to be used in their other lessons.

@® Pupils felt a greater ownership of their learning.
Constraints

@® Some organisational difficulties emerged, such as the availability of ICT equipment and the location of
classrooms used for teaching the curriculum.

@ Pupils reported that there were often time constraints, and they could be required to move to a new
topic prematurely.
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® Some teachers initially found the new ways of working challenging, including the fact that they had to
adapt to higher noise levels.

@® Some teachers felt they did not have the skills to deliver all areas of the curriculum, particularly drama
and art; some pupils felt that they would have liked separate lessons for these subjects.

@® There need to be opportunities for other teachers to observe the teaching of the competency
curriculum, with a view to using some of the practice in their own work.

This small piece of research has its limitations, but the findings are very similar to a ‘taking stock’ report
which the RSA published in 2003. This curriculum model is not an easy option, as it needs comprehensive
planning and teachers who are prepared to adapt their established practice to new and often more difficult
demands. The competencies are not easy to assess, and there can be issues of challenge for the more able
pupils when the whole year group is involved. However, several of the schools have successfully introduced
a competency curriculum, and have felt that there are positive benefits. The schools have particularly
benefited from the support available from relevant Primary and Secondary National Strategy publications.

Effective Use of Data to Inform Assessment and Tracking

The collation, management and effective use of data, in practice, are among the most significant qualitative
improvements derived from involvement in the pilot. From the start of the pilot, schools were encouraged
to use available Key Stage 2 data to provide a more detailed profile of their Level 3 entrants than they had
done previously. Initially only a few of the best schools developed their use of data to assess and track
their students throughout the year. Currently all schools in the pilot collect and use the Key Stage 2 data to
generate initial pupil-level Key Stage 3 targets and interim end-of-year indicators. These are then used to
gauge progress, frequently making use of sub-levels. In those schools where the transfer of Key Stage 2
data is most effective, not only do students know their numerical targets from the start of Year 7, but they
are also given clear curricular targets to reach.

Prior to the pilot, schools did not regularly use externally generated assessment materials such as the
Progress test in Year 7 and the Optional test for mathematics and English in Year 7 and Year 8 to support
their internal judgments. The use of such annual assessments alongside shorter internal tasks is now
established practice in most of the schools. This allows progress towards annual targets to be tracked and
early intervention to be put in place where required. This greater consistency and continuity of tracking also
ensures that staff new to the students have immediate access to all the necessary data, and students know
their prior gains will be recognised.

The National Strategy RA team has supported this improvement in the use of data in a number of ways:

@ through regular input at Regional Network meetings facilitating sharing of good practice across
schools;

@® engaging external markers to standardise marking of Year 8 Optional English tests;
@® arranging support for question-level analysis of scripts to inform future planning;

@ training all schools in the use of the ‘stickmen’ charts for making good progress at both Key Stage 3
and Key Stage 4 and requiring them to use the charts to demonstrate progress; and

@ requiring all schools to set targets for all their LAP students and to review the progress towards these
targets with colleagues regularly.
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Staff across the schools are now more aware of the potential of their Level 3 cohort and the imperative

to support their progress towards Level 5 at the end of the key stage. Data are regularly used in the
identification of strengths and areas for development at class and pupil level, and have proved useful

in curriculum planning and identifying where modified or additional support is required. These frequent
assessments ensure that potential underperformance is identified early, so that appropriate intervention
can be triggered with minimal delay. In the best schools different intervention packages have been
developed and tailored to the needs of the pupils. In several of the pilot schools this level of intervention is
commonplace. In one school every student across Key Stage 3 has an intervention hour every week.

In this hour the content and support is personalised and specifically tailored to need, whether at Level 2 or
Level 6. The level of precision in assessment that is required for this style of intervention did not exist in the
schools prior to the start of the pilot.

The appreciation of the importance of robust assessment and tracking arrangements has led to schools
investing in key professional development activities, often supported by the LA staff. A common requirement
was ensuring teachers were secure in their judgements of levels. As well as increasing the accuracy of
assessments, it also increased teachers’ awareness of progression in terms of knowledge, understanding,
and skills in the subjects they teach and how these can be expressed in levels and sub-levels. Not only has
this improved curriculum planning, but it has also meant that teachers are better placed to advise pupils on
what they need to do to progress from one level to the next.

[t has now become clear that schools have not limited to the LAP cohort their increased confidence and
skill to manage and use the data; in many schools this good practice is applied across all year groups.
In addition, all schools now confidently collect and use a range of performance data on pupils across
the whole key stage. Many schools have increased the frequency with which they assess their pupils’
performance, in some cases to six-weekly or half-term intervals. In the most effective schools, these
assessments are built into an assessment calendar that is shared with parents and pupils.

Key Stage 2 to Key Stage 3 Transfer

As mentioned above, effective Key Stage 2 to key stage 3 transition is an essential pre-requisite for
successful curriculum innovation at Key Stage 3. All the pilot schools have done work in this area. At Little
lIford School in Newham there is a full-time teacher who coordinates this work. The following is a shortened
version of the report which the school has produced on transition activities both in the school and in the
primary schools. It is an exemplar of activity in this area.

Work in Little liford:
@® a weekly gifted and talented mathematics class for Year 5 and Year 6 pupils;

@® Year 7 students involved in Community Days at two local primary schools — the students spoke to
primary and infants’ parents about their experiences at the secondary school; the school also
provided musical performances;

@ taster days which involved five primary schools and 250 pupils;

® a meeting hosted by the school involving Senior Leadership Team (SLT) members and Year
6 teachers, where ideas were shared and the curriculum offered in Years 7 and 8 was discussed;

@® primary teachers visited the secondary school to see how the English and mathematics joint
transition units were being taught, with reciprocal visits by secondary teachers to look at the teaching
of the units in the primary schools;

@® two English and mathematics lessons were filmed to share good practice with the primary schools;

@® primary school pupils have been visiting the secondary school for art lessons;
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@® Year 7 students were interviewed to discover their views on the transition process. The students were
asked about their impressions of the school, and what could be done better;

@® exemplars of the work of primary school pupils have been provided for the secondary staff, so that
they can be aware of the standards reached in the primary schools; and

@ links have been made with partner primary schools on developing aspects of Global Citizenship
through looking at the aspect of HIV Aids.

Work with Primary Schools

The transition coordinator:
@ visits primary schools two days a week for either team teaching or working with small groups of

targeted pupils. The purpose is to establish links with the staff, the future students, and to raise
standards of teaching and learning;
® meets with key staff every two weeks to share good practice and raise awareness of initiatives;

@ attends Citizenship Meetings in the primary schools, and helps to plan joint days;

@® has initiated a writing project for Year 6 pupils, with the aim of getting the best writing published-
the work is levelled to give pupils knowledge of the standards they have reached;

@ s discussing the possibility of a shared sports day at the secondary school;

@ isin the process of putting together a cluster group to look at English as an Additional Language
(EAL) and Mobility, with the intention of helping EAL pupils with their SATs; and

@ is arranging for the secondary school’s community police officers to address students in one primary
school where there is an embryonic ‘gang culture’.

In addition:
@ Year 7 students have done a series of assemblies for Year 5 and Year 6 pupils; and

@® ex-students from one of the partnership primaries attended a Year 1 concert in their former school.
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Involving and Communicating with Pupils

Earlier in the report it was noted that schools were starting to spend more time formally eliciting the views of
pupils. This has often meant pupils, both within and outside the LAP cohort, have the opportunity to identify
how the different practices are impacting on pupils. The following excerpt is from a questionnaire given to
LAP cohort pupils at the end of the first year. This is an example of very simple but effective
classroom-based research by a teacher. The pupils were given open-ended questions and could respond
as they wished.

(CBC = Competency Based Curriculum)

End of year questionnaire

CBC Students

What do you think of your classrooms?

What helps you learn?

Games

0]

Brain Gym

—
(@)

Moving around

Making notes

Fun activities

Teachers giving praise
Displays — walls

Help from friends/Pair work
Research

Acting it out

Picturing it in my head
CBC

O MDD M DN O MO MO

| don’t know

Colourful and full of our work

The displays help us learn

A bit small, but nice and colourful

They are really good/great/cosy/fantastic
They are clean and freshly painted
Better than normal

They are a nice environment to stay in

Cool, funky

How often do you work in a group?

Often/lots 32
Every day 6
3-4 times a week

Not very often 0

What sort of help do you have
from your teachers?

CBC teachers are really cool

Lots

The answers

How to learn best

They listen to me and try their best to help me
They explain what things mean

They help when | get stuck

All sorts — they help us a lot

a
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Involving and Communicating with Parents

Schools in the pilot, and across education as a whole, now recognise the impact and importance of
parental involvement, parental support and family education on pupils’ achievements.

Parental involvement varies across the pilot schools, however it is clear that the type and level of
involvement has grown and developed over the three years of the pilot. Some examples of the types of
involvement reported in research in this area and seen in pilot schools are shown below.

Type of involvement Examples

Parenting home conditions to support study; information to help schools
know the child

Communicating school-home/home—-school communication; planners and newsletters
Volunteering events/new parents evenings

Teaching at home help with homework, help with educational choices/options

Decision making membership of PTA/governors

There are now examples seen in the LAP schools of all of the above types of parental involvement.
Most schools now actively encourage parents to provide a space, and time, for pupils to study at home;
they are proactive in encouraging parental involvement in the life of the school through events, parents’
associations and governing bodies.

One school regularly communicates to parents about their children’s progress and development through

a newsletter, which is produced by the LAP pupils themselves. In this way parents regularly see first-hand
evidence of their child’s work. In another school parents of the current Year 7 LAP cohort are asked to
speak to the parents of the incoming cohort. This enables new parents to hear firsthand what the school
offers in terms of support for pupils who may need additional support, and to ask questions in a non-
threatening environment. Where a school serves a very multicultural community, as is the case in several of
the LAP schools, barriers to getting involved can be broken down through assurances and encouragement
from parents coming from similar religious and cultural backgrounds.
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Interactive Whiteboards

All the pilot schools were given interactive whiteboard equipment and this has been a successful aspect

of the pilot. At the beginning few of the schools had many boards, and almost none of the teachers could
use them. With support from Promethean and inter-school networking there is now a completely different
picture. Many schools have been prompted by the pilot experience to invest in interactive whiteboards on a
much larger scale, and there is some excellent practice in the pilot classrooms. The following is an overview
of the project from Promethean.

Background

Launched in April 2004, the aim of the four-year Key Stage 3 Low-Attainers Pilot is to promote innovative
ways of constructing the Key Stage 3 curriculum, and to widen the range of teaching and learning
strategies. As part of the pilot scheme, each participating school was given five Promethean ACTIVstudio?2
interactive whiteboard systems and an ACTIVstudioMV student response ‘voting’ set to support their drive
towards raising achievement. The use of Promethean technology in the classrooms is one of the important
strategies the pilot is adopting to promote engaging, interactive teaching.

The accumulated installed base of Promethean systems across the 20 schools started with 100 systems
and all installations were managed by Promethean’s Installation Projects Manager and were delivered and
installed by December 2004. A number of the schools have subsequently purchased further systems,
including whole-school implementations, as well as extending the range of interactive technologies used.

As part of Promethean’s ongoing commitment to the LAP project, each cluster of schools has been
assigned a dedicated Promethean Teaching and Learning Adviser. Initially this was to assist primarily with
supporting nominated members of staff in each school through the Promethean training accreditation
process. However as expertise has developed within a school, a wider range of training support centred on
the effective use of interactive technologies in the classroom has been offered. This support is in the form of
three half-day visits during the school year with opportunities for schools to extend their training options at
a preferential rate. Schools are also offered an online training option through Promethean’s Virtual Learning
Environment (VLE) as an alternative to the face-to-face provision.

The Promethean Teaching and Learning Adviser also supports identifying and disseminating effective
practice within their cluster of schools and contributes to the development of appropriate curriculum
resources by providing support at regional meetings where this is appropriate.

Where use of interactive whiteboards has been effective

Where schools have planned and delivered a programme of CPD focused on the effective use of interactive
technologies, teachers are much more positive and confident about using the technology. In turn, teachers
have then started to plan for their use of the interactive whiteboard to enhance learning and teaching.
Teachers have identified different parts of the lesson where the interactive whiteboard will be used in
particular ways. Where the use of the technology is most effective there is a strong connection between
the activities on the interactive whiteboard and the tasks undertaken by pupils. In lesson starters, teachers
have engaged pupils by drawing upon multimodal learning styles, both teachers and pupils being able to
view and manipulate objects to give visual and kinaesthetic approaches to enrich the understanding of key
concepts. Effective use of the technology with the LAP cohorts has been characterised by teachers using
it for short focused tasks where pupils have been directly involved via questions and physical interactions.
In these situations teachers have reported that the technology has a strong motivational effect on pupil
learning. Teachers have also found that pupils working at the National Curriculum 3-5 levels need a

wealth of visual material to support their learning, and that incorporating this via Promethean’s interactive
whiteboard software is easy to accomplish. Some teachers have made the interactive whiteboard software
accessible on the computers used by pupils so that they can construct presentations for their peers as a
means of consolidating their understanding of a topic. Again, this is reported as being highly motivational
and engaging for pupils. Teachers across the pilot have identified that when the interactive whiteboard is
used effectively, pupil motivation and engagement in learning are significantly increased.
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Where use of the interactive whiteboard has been less effective

Where teachers have not had the benefit of a structured training programme they find it harder to utilise the
full benefits of the interactive technology. This may be characterised by teachers not using the software that
accompanies the interactive whiteboard and a tendency to rely on presentation software that involves little
interaction from the pupils. Again, where teachers have not had the necessary input, the student response
system supplied as part of the initial package tends to be an under-utilised component. Some teachers
report that their school’s ICT support network has not responded as quickly as they would like to enable
them to get necessary software updates and so on, and that this in turn has hindered their use of the
technology.

Specific school-based examples

The LAP coordinator at Top Valley, Nottingham worked with Promethean’s adviser in setting out a
Professional Development Plan for each of the nominated teachers in the interactive whiteboard support
group. This was to clarify the focus for each particular visit and to make the expectations clear as to what
each teacher needed to do as a follow-up to the training input. There was release cover for the teachers
for each session. Having a clear programme of focused input, learning outcomes, and suggested follow-
up activity helped the teachers to progress through the skills-based interactive whiteboard accreditation
process and achieve their target outcomes.

Danum School, Doncaster made good progress in their use of the technology, moving through the initial
phase of generic training to develop more specific pedagogically based learning resources that are shared
across the LAP teacher base.

Both Danum and Edlington School, Doncaster, worked closely with Promethean’s adviser to complete

a student project where pupils created flipcharts and shared their experiences with other students.
Approximately 90 students across the two schools obtained a special Student Presenter certificate from
Promethean. A presentation was held to which the local press was invited and this resulted in positive
publicity in the local papers. Key outcomes for the schools from this pupil involvement were increased pupil
motivation and raised self-esteem.

An adviser has been working with a group of teachers from the LAP project from Woolwich Polytechnic

at Greenwich. Initially the training input concerning the use of the interactive whiteboard was quite skill-
based, as the teachers needed to build their confidence and knowledge in using the technology. As teacher
confidence began to grow, the teachers moved from using a passive presentation approach to a more
engaging and interactive approach, incorporating a wider range of software functions, thus beginning the
process of transforming learning. This theme of increasing pupil engagement through focused interactions
on the interactive whiteboard was a feature of the support given to Sedgehill School, Lewisham. There
teachers noted the benefit of using the interactive whiteboard as a digital hub linking in a variety of electronic
resources to support learning, while still maintaining lesson pace.

Manor High School, Sandwell has been exploring the potential of the Activote student response system
and has found it to be a valuable tool to support both formative and summative assessment. They have
extended the use of the student response system by introducing it to their local feeder primary schools.

Key issues relating to whiteboard technologies

@® Schools need to plan a clear, targeted programme of CPD to enable them to get the most from the
available technology.

@ Teachers need to plan for the effective use of technology to enhance their pupils’ learning and they
need effective systems to share this planning across departments.

@® School senior management teams should be aware of, and promote, effective interactive whiteboard

pedagogy.
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Learning for the final year of the project

Moving forward, schools will want to look at making the interactive whiteboard software more widely
available, so that the interactive whiteboard and associated technologies becomes less teacher-centred.
Schools will want to look at how learning and teaching materials can be used not only on an interactive
whiteboard, but shared across a VLE to move forward on the personalised learning agenda. Some schools
may also want to reassess their use of student response technology to utilise the resource more effectively
with regard to assessment for learning.

Promoting and Supporting Use of National Strategy Resources
to Raise Attainment

National Strategy Materials

The network meetings, school visits and LA consultant support have been used to promote a range of
materials which are relevant to the needs of the pilot. Mediating the use of the materials supports their use
in a way which is likely to demonstrate impact. Materials such as those listed below have been received
particularly well and have been used by schools with the wider LAP teams.

@® Teaching and Learning in Secondary Schools (DfES 0423-2004G) TLSS Ped Pack Units, especially:
Unit 3: Lesson design for Lower Attainers
Unit 11: Active engagement techniques
Unit 19: Learning styles

The Reading Challenge (0314-2003)

The Writing Challenge (0293-2003)

Mathematics Challenge (0200-2003)

The Learning Challenge (0393-2003)

How to get more pupils from Level 3 to Level 5 in English Part 1 — DfES 0264-2004

How to get more pupils from Level 3 to Level 5 in English Part 2— DfES 0003-2005

How to get more pupils from Level 3 to Level 5 in mathematics — DfES 0290-2004

How to get more pupils from Level 3 to Level 5 in mathematics Part 2 DfES 0741-2004
Teaching and Learning in Secondary Schools — DfES 0423-2004G

A Condensed Key Stage 3: Designing a flexible curriculum- DVD ROM 00032-2007DVD-EN
Leading and Learning — DfES 0036-2005

Curriculum continuity — effective transfer from primary to secondary schools — DfES 0116-2004
Getting Involved — DfES 0275-2004 G DVD

| Can Explain — DfES 1402-2005 G DVD

Designing the Key Stage 3 curriculum — DfES 0003-2002

Assessing Pupil Progress In English - material available from
www.standards.dcsf.gov.uk/secondary/keystage3/respub/englishpubs/ass eng/

@® Assessing Pupil Progress in Mathematics - material available from
www.standards.dcsf.gov.uk/secondary/keystage3/subjects/maths/asses maths/
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www.standards.dcsf.gov.uk/secondary/keystage3/respub/englishpubs/ass_eng/
www.standards.dcsf.gov.uk/secondary/keystage3/subjects/maths/asses_maths/

The Teaching and Learning in Secondary School units have been most helpful to teachers new to the LAP
and have helped underpin the planning of lessons to meet the needs of Level 3 learners.

Reading Challenge has frequently been used by TAs, and in some schools it has been linked to part of an
LA-wide focus on reading. Some schools can point to data which support the view that pupils’ reading
levels have increased dramatically through involvement with the programme.

Learning Challenge has been used in a number of ways — by form tutors as a way of promoting readiness
for learning, as part of an ‘Opening Minds’ influenced approach to a skills-based curriculum, or by TAs to
support the learning process. Writing and Mathematics Challenge materials have often formed the basis of
Schemes of Work or as ‘Breakfast Booster’ events. Most recently, coordinators and LAP mathematics and

English teachers were introduced to the APP materials to support curricular, rather than numerical, target
setting.
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